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Abstract 
In this paper our interest is directed on pedagogy for gifted children. Gifted are exceptional children with special qualities and needs 
and we try showing our preoccupations towards the problematic of children with high potential towards finding the most adequate methods 
for developing their potential according with their interest. This aspect is marked by the necessity of recognizing individual differences. 
Gifted children need adequate educational opportunities to develop their inborn aptitude potential. So that we tried to draw a model 
which could be implemented to the level of gifted children in order to develop their inborn potentials. With a view to educating 
gifted children, specialists in the field have worked out many methods and procedures. Of the multitude of procedures and methods 
we shall, in this study, concentrate upon a methodology that combines several methods: amplification, enrichment of the 
curriculum, blending with differentiation/individualization of instruction in heterogeneous levels classes and mentoring outside 
classes, which we shall integrate into a formative strategy called by us Personalized Model of Education for Gifted Children. The 
main components of this special methodology are: enrichment of the curriculum, differentiation of instruction and mentoring for 
gifted children. The activities proposed will be implemented as special academic programs in the regular classroom, or as a pull-
in/out-of class programs. The list of the full curriculum units is based on selections from the domains of interest of the gifted 
children: music, art, math, language, chemistry, physics, and many others. The students will be able to develop their inborn aptitude 
in an appropriate way. 
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1. Characteristics of the instructive-educational process with gifted children 
In common acceptation, the problematic of giftedness takes our thoughts towards the concept of exceptional 
human intelligence, and when we refer to a gifted individual, an analogy is achieved with high mental abilities and 
an association is made with the attributes: quick-witted, wise, bright, sharp-minded, and brilliant. Gifted children 
manifest themselves through attitudes, dispositions and habits that turn to account their open mind, objectivity, 
impartiality. They commonly practice metacognition, analyzing their own thinking process. The intellectual training 
that must lie at the basis of any activity/lesson requires planning, problem solving, strategic decision, and 
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recommendation of methodologies, communication and use of others’ experience in a critical manner. Orientation of 
learning must be achieved on the basis of analysis of the educational optimum and it’s planning for the future. 
Gifted children are driven by a special curiosity, they are eager to understand the way the whole universe operates, 
being capable of imagining improvements or reforms, of producing socially useful values. Therefore, the 
educational programs for the gifted must conform to the specific characteristics of their thinking which: 
-brings forth problems and ask vital questions which are formulated clearly and precisely; 
-collects and assesses relevant information using abstractions in their interpretation; 
-reaches well thought-out conclusions and solutions, testing them by relevant criteria and standards; 
-thinks openly and non-dogmatically within alternative thinking systems, recognizing and assessing own 
presuppositions, implications, and consequences; 
-communicates effectively with others, building solutions to various problems.  
Because gifted children show individual development characteristics, an educational system has been built all 
over the world that observes these individual characteristics and that can turn to account the enormous intellectual 
and ability  potential of the gifted, directing the educational influences away from mass education, towards their 
stimulation.  
The education of gifted children requires special educational, adapted Curriculum, academic acceleration, 
supplementary classes, and specially trained teachers to work with the gifted and other aspects of an economic-
financial nature.  
2. Strategies for the education of children capable of higher performances in extracurricular contexts 
2.1. Adaptation of the curriculum for gifted children 
 
The curriculum proposed by educational policies, although an extremely important element in planning education 
has drawbacks, nevertheless, in granting real support to gifted children.  
Therefore, with the adoption of the law concerning gifted children, in Romania, like others countries, reference is 
made to a differentiated curriculum, as the modality of adapting objectives, content, didactic teaching, learning and 
assessment strategies to ability possibilities, at the level of cognitive affective and motor possibilities, to the learning 
rate and style of gifted children, capable of high performance. 
Mass education schools cannot meet all the educational needs of gifted children by the common curriculum and 
schedule.  Maybe more than the other children, talented and gifted children have moments when they cannot cope 
alone and need special encouragement. Consequently, special programs are required in both school activities and 
out-of-school activities. Efficient use of time out of class is very important. Extra-curricular activities can offer 
efficient alternatives for the stimulation and orientation of the gifted. Children’s clubs in the school and out of it, 
children’s palaces, or other institutions can have attractive activities in which gifted and talented children can find an 
appropriate place for the development of their potential. .2. Designing the intervention program 
With a view to educating gifted children, specialists in the field have worked out many methods and procedures: 
enrichment of the curriculum, acceleration of studies, precocious admission to schools, skipping a grade, special 
classes, grouping of children by level of study, the autonomous learning model, the graceless school, compression of 
the curriculum, telescoping of studies, the credits system, extra-curricular activities, etc.  
Of the multitude of procedures and methods we shall, in this study, concentrate upon a methodology that 
combines several methods: amplification, enrichment of the curriculum, blending with differentiation/ 
individualization of instruction in heterogeneous levels classes and mentoring outside classes, which we shall 
integrate into a formative program called by us Personalized Model of Education for Gifted Children, (is a model 
developed by us) (Figure nr.1.) As to method, enrichment of the curriculum presupposes a curriculum including 
elements above the level required by the syllabus, which will lead to acceleration of studies for gifted children, by 
accumulation of knowledge according to the interests and possibilities of gifted children. This aspect presupposes an 
adaptation of the duration of studies to the individual rate and intellectual capacities of the gifted child; also, it 
implies individualization of the rates of learning and progress, according to the notion that, between children of the 
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same chronological age, there are notable differences as to mental and physical development and remarkable 
disparities.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Personalized Model of Education for Gifted Children - factors and directions of intervention 
 
Individualized and personalized learning is an educational alternative which offers the child the possibility of 
working at his/her own rate and by his/her standards, encourages him/her in taking decisions as concerns choosing 
subjects/domains of learning, supports him/her in working efficiently in a personal style, motivates him/her for 
independent learning, facilitates his/her use of personalized working methods but, concurrently, stimulates him/her 
also for group activities, for new social contacts, for extra-curricular activities.  
As an individual working technique, the method of mentoring consists in throwing together a mentor and a 
certain pupil, to generate an inter-psychological learning relationship, the mentor being an expert in the particular 
domain and an external amplifier of the mental activity of the” protected”, and the pupil only a talented and 
motivated” novice”. 
The strong argument in the choice of this combined strategy is given by practice. The mentoring method consists 
in the individual guidance of the gifted by a mentor, who will closely help him/her to develop his/her special 
abilities and skills. Practiced efficiently, the method yields remarkable results, because an inter-psychological 
relationship will shape up between the two actors in the educational act, based on trust. The mentor being an expert 
in the domain and an external provider of necessary information, but also a counselor who helps the gifted and 
motivated child to accumulate information and to develop according to his/her abilities, based on the confidence in 
his/her mentor. Mentoring implies a special type of activities unfolding with the child/youth and the adult playing, 
thus, complementary roles. The mentor leads, guides and encourages the endeavors of the child/youth and adapts the 
latter’s activities, stressing on cognitive strategies in instruction, while the child accumulates the information that 
he/she stores and that is necessary for his/her own development according to his/her endowment.  
The use of the three procedures has given remarkable results in the didactic activity with gifted children. Each 
method taken separately has its indisputable value, but we wish to show that, through their efficient combination, 
their effectiveness increases.  
The implementation of the Personalized Model of Education for Gifted Children will consider the totally 
exceptional characteristics of their personality. The building of the program will take into account the psycho-
behavioral aspects of gifted children according to their individual psychological profile. The formative program of 
education for gifted children mentioned above is one to which children can adhere freely, without any constraints 
from parents or teachers, in accordance with their own choices and wishes. The educational strategies will aim at 
developing an autonomous and free personality and will contribute to the building of a feeling of self-esteem.  
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 2.3. Description of the Model —major psycho pedagogical coordinates 
The Personalized Model of Education for Gifted Children includes enrichment of the curriculum, combined with 
differentiation/individualization of instruction in heterogeneous levels classes, but also out of class, by mentoring. 
The enrichment of the curriculum will be achieved based on school programs designed by the teacher, who will 
teach the subject for which the child is endowed, and the programs will unfold in a succession to be established 
according to the receptive power of the respective child. The activities are to be carried out both in the school, 
during classes, and after class, within the mentoring program. The gifted child, together with the mentor, will set the 
number of hours for meetings and sessions, by common assent. 
2.3.1. Description of the strengths of the program and the functional perspective of the program 
The conception of pedagogical intervention was worked out starting from the idea of the existence of a strategic 
view for the implementation of the Program. All programs and materials should promote the standards of training 
for the gifted, in accordance with the latter’s possibilities.  
  The teachers working with the gifted will write out programs which will contain a relevant improved curriculum 
and materials that will determine the evolution of the gifted.  
 2.3.1.1. Qualities of the curriculum 
The materials should focus on a view of the development of the abilities and competences of the gifted; 
development objectives must rely on general and specific competences (knowledge, abilities, attitudes and values). 
The training methods need further specifications, corroborated with authentic values, diversification, and they 
should clearly indicate the ways of attaining the pre-formulated objectives. Teachers should provide a functional 
scheme that detail on the specific competences to be developed by each learning activity and the way they link to the 
general competences of the gifted. The programs are to provide for a diversified manner of approach: 
communication, interpersonal, self-reflection and self-assessment abilities, as well as group inter-relationship. The 
programs indicate the competences that the proposed programs will develop and they give short explanations for the 
selection made. 
 2.3.1.2. Characteristics of curriculum design 
Teachers will make a general description of content applicable to gifted children. This description must present 
the logical structure of the content and to prove that the latter will be: 
a) scientifically correct, supplying recent references; 
b) updated as to techniques and approaches described, citation of research sources etc.  
c) relevant as to objectives stipulated.  
Topics must be well-defined, interesting and well related to objectives. The topics tackled must be so selected as 
to reflect the relevance of the content for the objectives planned.  
 
The content should focus on the following: 
- enrichment of the knowledge of the gifted in the domain of interest; 
- development of strategies for efficient approach to contents.  
 
2.3.2. Structural perspective of the training program 
 
2.3.2.1. Curricular content 
The axiom we had in view in implementing the program was: All components used in working out the program 
must observe the national policies and strategies concerning the development of the gifted. Teachers involved in the 
education of gifted children must specify the educational strategies they will be using and the values the latter relate 
to. 
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2.3.2 2.Didactic methodology 
 The program will be directed to interactive/active-participative methods, and all the activities carried out with 
the gifted must use modern learning techniques and use interactive-participative methods that should lead to the 
development of the competences of the gifted. Teachers should use strategies meant to encourage and support the 
fitted so as to be able to continue the learning process on their own; to do research on their own; to pursue their 
individual interests which will help them in making the connection between new materials and present knowledge 
and experience and in using the auxiliary curricular materials for their own development. 
 
3.3. Operational perspective 
 
The variety of theoretical and practical contributions included in the literature dedicated to the domain of 
excellence has obliged us to try and sketch an experimental training program which should reflect a point of view 
(claiming to be original)on approaching the education of gifted children. Thus, we have devised a model whose 
graphic representation is presented in Figure .2. and which we called Personalized Model of Education for Gifted 
Children.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Personalized Model of Education for Gifted Children. 
 
The Personalized Model of Education for Gifted Children includes several components: enrichment of the 
curriculum, differentiation/individualization of instruction in heterogeneous levels classes and mentoring out of 
class. Enrichment of the curriculum can be done based on special school programs designed by the trainer 
(designated by the specialist area inspector), who teaches the respective subject. The topics are taught in a 
succession established function of the receptive powers of the gifted. The activities are carried out both in the 
school, during classes, and after class, through mentoring.  
The framework curriculum includes: the common core, the differential curriculum and the school’s curriculum. 
The common core includes all disciplines studied compulsorily by all pupils in the same grade. The total number of 
classes in the common core is set and it differs from grade to grade. The differential curriculum is a package of 
classes allotted to the disciplines in the area of specialization. The school’s curriculum (CDS) includes the ensemble 
of educational processes and learning experiences each school proposes directly to its pupils within its own 
curricular offer. The process of designing the Special Syllabus, on whose basis the objectives of The Personalized 
Model of Education for Gifted Children are implemented, includes several stages: initial diagnosis, which includes a 
complex evaluation for the exact determination of the capacities of the gifted, in depth analysis of the situation and 
establishing of the priority needs of the child/pupil, drawing up of the personal sheet of the gifted, the application of 
the Special syllabus, evaluation of the effects of the Special syllabus  and its revision based on the data provided by 
evaluation. The enriched curriculum includes a number of topics, to be discussed both within class and out of class 
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(an additional 2 hours a week), representing supplementary and complementary information to the contents in the 
common core and the differential curriculum.  
The enriched curriculum is intended to be a viable and accessible component in the didactic activity with the 
gifted, considering not only aspects of an informative order but also formative ones, and the attitudes they promote. 
As regards the teaching-learning techniques, the teacher will resort to the activating and efficient ones, in harmony 
with the level of intellectual development of the gifted in such a measure that stimulates them towards the higher 
stage of intellectual development (the proximal development zone). The surrounding medium of learning, the 
mutual respect climate, is also important. The teacher assumes new roles, such as that of consultant, facilitator, 
moderator, even of active participant in the learning process, he/she promotes learning by cooperation, balances 
individual norm and group norm, is concerned with achievement of a class management that observes the principles 
of differentiation, and continuously and formatively evaluates. 
The differences in personality, affective-emotional profile, interest, intellectual development, rate of cognitive 
acquisition, enables us to propose, as priority didactic method, individualized learning for the education of the 
gifted. Differentiated, individualized learning with gifted pre-school /school children represents a priority method 
within The Personalized Model of Education for Gifted Children. 
Knowing the aspects that individualize the gifted, an individualized treatment of them are required, function of 
their inborn endowment, learning style, behavioural particularities. When we refer to differential instruction with the 
gifted, we adopt that approach which allows individualization of learning, both as regards the content of teaching 
and the process of teaching-learning-evaluation. Differential treatment of gifted pre-school/school children can be 
successfully achieved if some specific requirements are observed in the planning, organization and unfolding of 
activities belonging to the same study level, the same discipline and the same profile.  
A third method implemented in The Personalized Model of Education for Gifted Children is the mentoring 
method. As an instrument of development of the inborn possibilities of the gifted, it consists in the guidance by the 
mentor of the gifted, to generate an inter-psychological learning relation, the mentor being an expert in the 
respective domain and an external amplifier of the mental activity of the child mentored, and the gifted mentored a 
mere gifted ”novice”, interested and motivated (M.L. Stanescu, 2004), Newby and Corner (19997) define mentoring 
as a dynamic relation between a person who wishes to learn and another one wishing to assist and guide the former. 
Mentoring implies a special type of activities involving the gifted and the mentor teacher and it aims at adjusting 
learning activities according to the personal style and interests of the children/youths, so as to determine significant 
qualitative changes in the behaviour of the gifted. Buy coherent didactic procedures, the mentor will determine the 
self-motivation of the latter for learning. The stress is laid on the personal cognitive strategies of the gifted on the 
basis of which, acquisitions will be progressively built, focused on problem solving, practical applications, skills and 
abilities, abilities development formation. The mentor will guide the gifted in his/her work of acquiring knowledge, 
of formation of capacities and competences, of formation of abilities and of development of inborn abilities in the 
sense of building certain abilities which should: teach him/her how to learn, determine him/her to become aware of 
his/her own learning style, teach him/her how to use the most efficient learning methods and procedures, teach 
him/her to become aware of his/her strengths and weaknesses, teach him/her how to overcome his /her limits, teach 
him/her to objectively self-evaluate him/herself.  
 
4. Conclusions 
 
The premise we started from was the idea that not always does high intelligence correlate with good learning 
results. On the contrary, didactic practice has demonstrated that, usually, gifted children, due to their special 
psychological profile, meet with difficulties in mass school activity. In order to optimally turn to account the 
potentialities of gifted children, we have put forth a didactic model of formative intervention called The 
Personalized Model of Education for Gifted Children. Ever since the beginning of our enterprise, our 
preoccupations focused on explicating the scientific premises underlying the present study. The need for structuring 
a theoretical foundation was useful in understanding the way gifted children manifest themselves in the mass school 
education context. Starting from the psychological characteristics of the gifted, we started conceiving the 
intervention. It superordinated itself by integration of several methodological elements which should have a 
significant forming impact upon the gifted. Based on the components of the training program, special school 
programs were set up. The special programs observe the same principles we followed in setting up the components 
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of the training program, that is, the specificity of the psycho-individual profile of the gifted. By participating in The 
Personalized Model of Education for Gifted Children, by turning to account the possibilities offered by the various 
didactic strategies proposed by it, children/youths will become capable of benefiting more from the learning 
opportunities offered to them, being more receptive to those factors which may contribute to the development of 
their abilities in their domain of interest. The effectiveness of the program depends, to a large extent, on the human 
resources involved in its implementation. The strategic plan for the implementation of the proposed model provides 
for actions, activities and effects expected, but it also puts forth some hypotheses that can hinder or even fail the 
training program. Therefore, a rigorous management of the training program is required, to overcome potential 
shortcomings and for the successful implementation of these proposes  
1. This model must be applied on the basis of special school programs, adapted and developed in the domain of 
interest of the gifted, programs built by trainers with long classroom experience and remarkable results in the 
process of education. 
2. The success of the training program is also determined by the competence and attitude of the teaching staff, 
which need special training for working with the gifted, which requires, from the start, their selection. 
3. The ability of working with the gifted implies, besides good knowledge of their psycho-pedagogical profile, 
vocation, good professional training, and training stages in the field. 
4. The motivated and motivating trainer (mentor) stands in the centre of the management of the this model, for 
creating a supportive psycho-social climate, in which each of the gifted should be managed as a unique and valuable 
identity. 
5. The success of this model resides in its capacity of being successfully implemented with each gifted child, so 
that the results should be seen in performance. 
6. The expected performance will be the result of two important sets of factors: first, the abilities and knowledge 
of the gifted and, second, the attitudes, needs, individual expectancies which, coherently employed, should lead to 
desired results. 
7. Evaluation of the evolution of the gifted, must be revealed in quality school results, but also in the dimension 
of personality, confers compatibility of the training program with the psycho-individual profile of the gifted. 
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